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THE CALL:

The Journal of Teacher Education (JTE), the flagship publication of the American Association
of Colleges for Teacher Education (AACTE), is seeking manuscripts for a Special Issue for
Volume 78, Issue 5 on the Black Teacher Project which names the sustained, intergenerational
labor of Black educators to define, defend, and reclaim their own professional identity against a
century of external control. It is both an historical condition and present-tense struggle — the
ongoing work of moving from being acted upon by education policy to authoring it. This arc can
be traced through three threads: Value, Vindication, and Voice. Value names the era of the
Black normal school movement and the systematic devaluation that shadowed it — a devaluation
Du Bois (1903/1994) traced to a common-school system that could not survive a single day
without teachers trained in Black colleges and normal schools, even as the architects of Black
industrial education discounted the higher training those teachers required. Vindication names
the post-Brown purge that redeemed Black children at the cost of Black educators' livelihoods, a
forced exodus Hill-Jackson (2017, 2020) documents as a demographic collapse ignited by Brown
itself and sustained by discriminatory hiring practices in newly integrated districts, and for which
she proposes targeted recruitment remedies. Whereas Voice names the current moment — the
fight to be heard as intellectual authorities on our own practice rather than subjects of it, a fight
Faison (2026) locates in the identity-based learning and culturally responsive mentorship that
draws today's Black youth toward the profession in the first place.

Historically Black Colleges and Universities (HBCUs), which enroll a fraction of the nation's
teacher candidates, still produce roughly half of all Black teachers — a staggering return relative
to their 7% share of the overall teaching workforce. That disproportionate output is not
incidental; it reflects a curricular and cultural infrastructure — HBCU teacher-prep syllabi
steeped in a distinct intellectual lineage — that many predominantly white institutions have



Research in Teacher Education

J l E The Journal of Policy, Practice, and

never built and, in the current climate, are being pressured to dismantle. The "assault on
curriculum" that Special Issue contributors might examine is thus not abstract: it is a direct threat
to the pipeline responsible for half the nation's Black teaching force.

The current moment is existential precisely because it threatens to reopen wounds the field
assumed were healed. Black teachers today face a "haze of experimentation" — successive
reform waves (alternative certification, scripted curricula, now curricular restriction) that treat
them as instruments to be optimized rather than professionals to be trusted. Yet those doing this
work have long recognized both its promise and its peril: the promise of legacy — mentorship,
institutional memory, and the transmission of a pedagogical inheritance across generations of
Black educators — and the peril of attrition, isolation, and burnout, particularly for Black
teachers navigating non-Black classrooms and confronting anti-Blackness embedded in school
culture itself.

This work is not confined to HBCUs alone. Organizations such as The Black Teacher Project,
the Black Teacher Collaborative, and the Center for Black Educator Development have built
parallel infrastructures — pipeline programs, professional learning communities, and policy
advocacy — that sustain Black teachers where traditional teacher preparation has fallen short.
Together, these public-facing efforts and HBCU teacher education programs form two wings of
the same project: reclaiming the conditions under which Black teachers are recruited, prepared,
and retained.

A Special Issue organized around Value, Vindication, and Voice would therefore respond to the
following queries:

e What must teacher preparation look like now to sustain this legacy?

e What does HBCU curricula reveal about the intellectual traditions that have historically
prepared Black teachers, and what happens to that legacy when those curricula come
under political pressure?

e How are nonprofit institutions such as The Black Teacher Project, the Black Teacher
Collaborative, and the Center for Black Educator Development extending and
reimagining this work outside the walls of the academy?

o And what does it mean to finally let Black teachers speak for themselves?

THE CHALLENGE:
Value

Value, as theorized in the Black Teacher Project, captures both the structural necessity of Black
educators and their sustained contributions to the intellectual architecture of teaching. It insists
that Black teachers have never been peripheral actors in American schooling but central
architects of its possibility. As Du Bois (1903) argued in the early twentieth century, the
common school could not function without teachers trained in Black colleges and normal schools
and that “higher training” was essential to sustaining public education. The tension between
reliance and disregard persists.
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Historically, Black teachers were cultivated within institutions that fused academic rigor with
racial uplift. Anderson (1988) documents how post-emancipation schooling in the South
depended upon professionally trained Black educators who saw teaching as civic labor and
community stewardship. Walker’s (2000a) archival work further demonstrates that segregated
Black schools, though materially under-resourced, were pedagogically ambitious, staffed by
educators who held high expectations and enacted demanding curricula. Likewise, Griffin and
Tackie (2017), in their series of focus groups with 150 participants, confirm that Black teachers
“felt undervalued and unappreciated, given few opportunities to build their pedagogical and
subject-matter expertise and advance as professionals” (p. 39). Value, then, was embedded in
preparation: intellectual seriousness, moral authority, and communal accountability were not
accidental traits but cultivated commitments.

Contemporary scholarship affirms that this value is measurable as well as historical. Large-scale
quantitative studies show that same-race teachers significantly improve academic and long-term
outcomes for Black students, including graduation and college enrollment (Gershenson et al.,
2022). Experimental evidence likewise indicates that teacher race shapes expectations and
student achievement (Dee, 2004). Bristol and Martin-Fernandez (2019) extend this work,
demonstrating the added value Black and Latino teachers provide students of color in both
academic and relational domains. These findings do not romanticize Black teachers; they
empirically substantiate a professional skillset forged within historical and institutional contexts.

HBCUs remain crucial sites of this value production. Irvine and Fenwick (2011) argue that
HBCU teacher preparation programs are distinguished by mission-driven curricula, culturally
grounded pedagogy, and identity-affirming climates that cultivate racial literacy alongside
instructional competence. Brown and Davis (2001) conceptualize HBCUs as generators of social
capital and equalizing institutions, shaping graduates who enter classrooms with reinforced
professional confidence and communal orientation. In this way, HBCUs do more than supply
teachers; they sustain an intellectual lineage.

At the same time, scholars caution against reducing inequity to test-score gaps divorced from
structural conditions. Milner (2012) reframes “achievement gaps” as opportunity gaps,
underscoring how systemic inequities distort both student performance and teacher evaluation.
Howard (2010) similarly insists that race and culture are constitutive dimensions of schooling.
Together, this body of research clarifies the stakes: Black teacher value is not symbolic
representation alone. It is infrastructural, empirically demonstrable, and institutionally cultivated.

Vindication

Vindication, in the Black Teacher Project, names the paradox of Brown v. Board of Education
(1954): a moral and legal triumph for Black children that precipitated a professional catastrophe
for Black educators. While Brown repudiated state-sanctioned segregation, it did not safeguard
the teachers and principals who had built and sustained Black schooling under segregation.
Instead, desegregation often unfolded through school closures, demotions, and dismissals that
disproportionately targeted Black educators (Tillman, 2004; Fultz, 2004).
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Before Brown, Black teachers occupied positions of authority within segregated schools that,
despite material inequities, were academically rigorous and communally anchored. Anderson
(1988) documents how Black educators in the post-emancipation South constructed systems of
schooling that fused intellectual ambition with racial uplift. Walker (2000a) further demonstrates
that segregated Black schools cultivated high expectations, strong leadership, and tight
community-school bonds. Yet Walker (2000b) also underscores the fragility of that authority:
Black teachers were “valued yet devalued,” respected within their communities but
systematically underpaid and under-resourced by white-controlled districts.

Desegregation destabilized even that constrained authority. As districts integrated, Black schools
were shuttered and Black principals displaced, while white administrators were rarely reassigned
to Black communities. Hiring decisions in newly integrated districts routinely favored white
teachers, even when Black educators were more experienced or credentialed (Fultz, 2004;
Tillman, 2004). What appeared as progress in law functioned, in practice, as a large-scale labor

purge.

The consequences were not merely demographic but epistemic. The removal of Black teachers
severed mentorship pipelines, disrupted institutional memory, and displaced culturally grounded
pedagogical practices cultivated over generations. Rooks (2025) argues that integration often
failed to deliver equitable schooling for Black children, in part because it dismantled existing
infrastructures without replacing the leadership and relational capital Black educators had
provided. Vindication, then, was incomplete: it redeemed access without restoring authority.

This history complicates celebratory narratives of linear progress. It reveals that racial justice in
schooling has frequently required Black educators to absorb disproportionate costs. The
demographic underrepresentation of Black teachers today is not accidental; it is rooted in the
post-Brown contraction of their professional foothold. Vindication without institutional
protection left Black teachers conditionally included but rarely centered as leaders.
Understanding that rupture is essential to grasping the urgency of voice in the present moment.

Voice

Voice, within the Black Teacher Project, signifies more than representation; it names intellectual
authority. It is the insistence that Black teachers be recognized not merely as implementers of
reform but as theorists of schooling whose pedagogical knowledge emerges from historically
grounded practice. For too long, Black educators have been positioned as subjects of policy
experimentation rather than authors of educational vision. Milner (2012) challenges deficit
framings that reduce inequity to test-score gaps, arguing instead for attention to structural
opportunity gaps. Howard (2010) similarly underscores that race and culture are not peripheral
variables in schooling but central analytic categories. Voice, then, requires centering Black
teachers’ interpretations of student experience as indispensable expertise.

This intellectual authority has long been present in practice. Foster’s (1997) interviews with
Black teachers reveal a pedagogical philosophy grounded in an ethic of care intertwined with
uncompromising academic expectations. Love (2019) extends this tradition, theorizing a dignity-
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centered and abolitionist orientation that refuses to separate rigor from humanity. Within this
context, teaching is relational and political work, an effort to cultivate possibility in spaces
structured by inequality. Voice involves naming this tradition as scholarship in its own right
rather than anecdote or affect.

Yet exercising voice carries cost. Black educators frequently shoulder racialized labor,
mentoring students of color, mediating cultural misunderstandings, and serving as informal
equity advocates within their schools. Smith et al. (2011) conceptualize the cumulative
psychological toll of such conditions as racial battle fatigue. Bristol (2020) illustrates how school
contexts shape Black teachers’ professional trajectories, often isolating them in environments
where their expertise is undervalued or narrowly defined. Dancy and Brown (2011) emphasize
the importance of mentorship and induction structures that affirm educators of color,
underscoring that voice must be cultivated institutionally, not left to individual endurance.

In this sense, voice is both epistemic and political. It demands that Black teachers’ testimony,
theorizing, and curriculum design be treated as authoritative contributions to the field. If value
established indispensability and vindication exposed dispossession, voice represents reclamation;
the movement from being interpreted by policy to shaping it.

While this Special Issue is anchored in the threads of Value, Vindication, and Voice, we invite
manuscripts that speak to the following prospective subthemes as illustrative starting points for
engagement. These topics are not exhaustive, and we welcome submissions that extend,
complicate, or move beyond them in service to the Special Issue's broader aims.

1. Black teachers as theorists, not implementers: centering Black educators' testimony,
care ethics, and pedagogical philosophy as scholarship in its own right rather than as
anecdote or instruments of reform.

2. HBCUs as intellectual infrastructure: examining how HBCU teacher-prep curricula
constitute a distinct pedagogical lineage now under political pressure, and what is lost
when that infrastructure is dismantled.

3. The post-Brown labor purge: documenting how desegregation redeemed Black
children's access while precipitating school closures, demotions, and dismissals that
severed Black educators' professional authority.

4. Racialized labor and its psychological toll: theorizing "racial battle fatigue" and the
isolation Black teachers experience navigating non-Black classrooms and anti-Blackness
embedded in school culture.

5. Nonprofit organizations as parallel reclamation projects: exploring how bodies like
The Black Teacher Project and the Black Teacher Collaborative extend the work of
recruiting, preparing, and retaining Black teachers outside the walls of the academy.

6. Certification and licensure as gatekeeping: interrogating how non-evidence-based
credentialing requirements reproduce the exclusionary hiring logics of the desegregation
era.

7. Workforce data and the politics of visibility: analyzing what fragmented, under-
disaggregated educator data conceals about the scale and location of Black educator
attrition.
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8. HBCUs and nonprofit pipeline organizations as parallel infrastructure: comparing
how institutions like CBED, the Black Teacher Project, and HBCU teacher-prep
programs each rebuild capacity the traditional system failed to sustain.

9. From policy affirmation to implementation equity: theorizing the persistent gap
between legal/rhetorical commitments to diversity and the structural policy choices that
determine who actually enters, remains, and advances in teaching.

10. The economics and early formation of Black teaching: compensation, student debt,
and clinical placements/student teaching as sites of racialized professional socialization
that shape who can afford to enter and persist in the profession.

11. Gendered dimensions of Black teacher identity: how Black male teachers navigate
gendered racial expectations and how Black women teachers assert and defend
professional authority.

12. School context and geography of the Black teacher shortage: charter schools, rural
areas, and gentrifying urban districts as distinct structural conditions shaping where Black
teachers are recruited, retained, or displaced.

13. Black teacher presence across subject areas and student populations: representation
and impact in STEM, special education, multilingual/immigrant education, early
childhood, and advanced academic placement, alongside how curriculum materials
represent Black educators themselves.

14. Relational legitimacy and advocacy infrastructure: Black student perceptions of and
family/community trust in Black educators, alongside the role of unions and leadership
pathways beyond the classroom in sustaining that legitimacy.

15. Black teachers and Al/educational technology: how emerging instructional
technologies reshape Black teachers' pedagogical authority, labor, and relationship to
students and curriculum.

THE APPROACH:

In addition to an open call for manuscripts, we also intend to invite manuscripts from scholars
who have been leading authorities on Black teacher education. We will convene a community of
policymakers, practitioners, and researchers with particular expertise to engage in this Special
Issue, leading to transformative discussions about this timely topic. We will also propose a panel
session at the 2028 AACTE Annual Meeting where some of these scholars will be presenters.

MANUSCRIPT GUIDELINES:

The Special Issue welcomes contributions from diverse international contexts and
methodological traditions, including qualitative, quantitative, and mixed methods approaches. In
addition to traditional researchers, we welcome TK-12 practitioners, district leaders, and HBCU
partnerships to submit in areas focused on policy, practice, and research. Authors are encouraged
to submit manuscripts that meet the following criteria:

e All manuscripts must be fully blinded to ensure a reliable review process.



Research in Teacher Education

J l E The Journal of Policy, Practice, and

All manuscripts must meet publishing guidelines established by the American
Psychological Association (APA) Publication Manual (7th edition, 2019).

A manuscript, inclusive of references, tables, and figures, should not exceed 10,000
words.

No more than one manuscript submission per author.

We kindly ask authors to also serve as reviewers for other submissions for this Call; your
expertise as a scholar on Black teachers makes your peer review feedback extremely
valuable to the process.

For additional JTE guidelines for the manuscript, please go to:
https://journals.sagepub.com/author-instructions/jte

TIMELINE FOR SUBMISSIONS:

A.

September 30, 2026: A 100-word bio for each author, a 350-word structured abstract,
and five keywords due to guest editors. Email these items to jte.aacte@tamu.edu and the
subject line should read: ‘JTE-BTP-Special Issue 78(5) - Abstract’.

October 30, 2026: Authors notified, on a rolling basis, regarding the status of their
abstract submission by this due date.

December 18", 2026: This is the submission deadline for manuscripts. Authors should
submit their manuscripts through Sage's ScholarOne portal for manuscripts at
https://mc.manuscriptcentral.com/jteachered. During submission, please select "Invited
Manuscript" when prompted to identify the manuscript type. Manuscripts that do not
select this designation may be routed to the general review queue and may not be
considered for the Special Issue. Manuscripts need to be of ‘near publication’ quality to

move forward to the first-level review.

February 26, 2027: This is the deadline for the first of two peer reviews; feedback is
provided to prospective authors on a rolling basis.

March 31, 2027: This is the deadline for the completion of the second round of peer
reviews; feedback is provided to prospective authors on a rolling basis.

Noon (CST) Friday, May 27t%, 2027. All final manuscripts must be received in the Sage
online system for consideration of publication in JTE’s Vol 78 Issue 5. The publication
date is targeted for November 2027.


https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fmc.manuscriptcentral.com%2Fjteachered&data=05%7C02%7Cvhjackson%40tamu.edu%7C2d1543b7adf54540cc1608deb5e34f9d%7C68f381e346da47b9ba576f322b8f0da1%7C1%7C0%7C639148185086962736%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=83YFRbVliM2UmLc6r4kN%2BxHd5fMmCzjEDfCanTMAg6g%3D&reserved=0
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